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SEL Lesson Plan Q2 Early

Grade Level: 10th Subject(s): WWI

Common Core Standards: integrate information from diverse sources, both primary and secondary, into a coherent understanding of

an idea or event, noting discrepancies among sources

Ohio Content Standards Expectations for Learning
Explain why and how the United States moved to a policy of isolationism following World War 1.

SEL Strand: pevelop self awareness and self-management skills to achieve school and life success.

SEL Oogbmﬁmjommm Addressed: understand the relationship between positive people and positive actions and success in school
and life.

Og.mﬂz<®m e Students will be able to describe a celebrated battle by a lost American battalion in WWI and explain
(Specify skills/information that will reasons the battalion was successful.
be learned.) e Students will be able to explain why the US moved away from global affairs after WWI.
e Students will be to articulate connections between positive people and positive actions that result in
success.

Materials Needed

e Copies of the play The Lost Lion

e Copies of the SIFT literacy strategy hand out

e Power point link to WWI & American History (focus of this lesson is on slides 22-30 & primary sources are
within the power point)

e Template of a story map for students to work in groups on a story related to the Treaty of Versailles,
Wilson’s 14 points, and the failure of the US to ratify the treaty and join the League of Nations
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Procedures

(Give and/or demonstrate
necessary information)
This lesson could be one block
class or modified to fit two class
periods.

On the board have the entry journal (bell work) ready for the students as they enter: Remember that one
of the causes of WWI (the letter “A” in the acronym MAIN) was alliances. Recall that alliances are formed
as a promise to protect allies if the need occurs. Justify two positive and negative effects of alliances
during WWI. Then, explain how there can be positive and negative impacts from friendships that
teenagers form during their high school years. Write at least five sentences. (10 minutes)

After students complete their entry journal, ask for three students to share their answers. Then allow
three comments or questions per response.

Review the Learning Target for the day with students: | can discuss what factors helped lead to success
during the fighting in WWI and what characteristics in people around me will help me succeed.
Distribute the play The Lost Lion and the SIFT literacy strategy hand out

Assign parts for the play and read the play as a class

Have students complete the SIFT hand out individually and then partner them with a class mate to
discuss the answers that they wrote down. They can modify answers as they share with their partner
when needed. (Think/Pair/Share)

Place students in groups of 5. Mixed ability grouping will work, but you may also cluster students by
ability for this task.

Tell students that each group represents a session at the Treaty of Versailles. Then, distribute one name
plate per group member labeled with one of the Big Four’s names or labeled German citizen.

Refer groups to slides 22-30 of the power point and review the information about Wilson’s 14 points, the
BRAT acronym, the battle in the Senate over the treaty, and the costs of WWI. Tell students to take notes
on the slides to use for their activity

Then distribute the blank cartoon comic strip hand out with four squares

Explain to groups that they are going to create a comic strip that represents their assigned character’s
perspective on the Treaty of Versailles at the Paris Peace Conference, but other group members’
characters should be interacting with your character in their strips and their characters should be
interacting in yours along the same story plot.

For example, if Clemenceau jumps up and slams his fist on the table in his comic strip pointing at the
German citizen slouched at the table, then the student playing the German citizen character should
mention in his strip that Clemenceau is angry and pointing at him like it is his fault because he is German.
Each group member should be following a similar plot, but from their character’s perspective. Remind
students that different characters in the play had different ideas about the war, but they were all in the
same story line. Give students colored pencils or crayons to add a more visually appealing effect to the
story maps.

Have students create an exit ticket to turn in before they leave: How might history have been different if
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Britain and France were not allies with the USA during WWI? What if everyone at the conference was
more like President Wilson and sought a plan for lasting peace instead of revenge? How can we make
sure that our friends are a positive influence on our actions and do not drag us into “wars” when we only
want to live and learn in “lasting peace?” Lead students to at some point mention WWII as a possible
consequence of the revenge-filled harsh terms of the Treaty Versailles.

e Another possible exit ticket or entry journal for the next lesson could be a reflection on their group’s
process during the activity. Was anyone being negative? How did that impact the group’s ability to
complete the task? Did other group members have to take steps to reduce the negativity and accomplish
the task?

Assessment

(Steps to check for student
understanding)

e Collect the SIFT hand out to monitor understanding of the secondary source, the play

e Note the primary sources in the power point slides and activities and use the completed comic strips to
determine the integration of the primary and secondary sources

e Collect the comic strips for accuracy of content and perspective based on the character played in the
group

e Collect the entry and exit journals to assess that students understand the connection between
alliances/friendships and the consequences or benefits of those relationships

e Then, review their writing responses for acknowledgment that positive actions from positive people
around them, whether at a treaty meeting in France or with their own friends, can lead to success.
Furthermore, negativity and revenge will lead to problems which could get worse over time.

Citation/References

e SIFT reading strategy adapted from the College Board
e Scholastic SEARCH for play The Lost Lion

Melissa M. Svigelj-Smith




STORY BOARD FOR WWI - TREATY OF VERSAILLES
NAME

CHARACTER AT TREATY
YOU ARE PLAYING

TEAM NAME/NUMBER

Scenes - Written Description for each scene

1. 2. 3.




Drawing of each Scene Written about above

1.

2.




Russ&a were on one sidé. (lta!y jomed them !ater)
Germany and Austna—Hungary were on the other..
By 1917, neither side was winning.: Ml“lOﬂS had'-*;
; died. The armies were dug into trenches to escape o
machme -gun fire.
That year, the U.S. ttpped the balance H Jomed
the Allies against Germany -
“The Germans tried to win the war befere thef
Americans reached the front in France. Buta U.S.
attack at Chateau-Thierry (sha—toe-tyeh REE) |
stopped the Germans. cold. = -
Soon afterwards, the Amencans were ordered“
to clear the Germans out of the _Argonne (ar- .
- GAHN) Forest. This would’ prove a dn‘ﬁcult job.

(Contmued)

'Shi ley Ravnch

Cutver Pictures. int.




N ) - CAST

: (Longer parts marked*.)
*Rodger Winston, U.S. soldierin

France
*Cliff Winston, U.S. Soldler

Rodger s older brother :
*Susan Winston, Rodger s wife
*Mrs. Sarah Winston, Rodger

and Cliff's mother

Wﬂl Davidson, U. S soldrer age

19 - -

Laram.le, U. S soldler age 40

Ted Graham, U.S. soldier

Geéneral John J. Pershing,’
'overall commainder of uU.s.

troops in Europe -

*Major Charl s W. Whlttlesey,,.
“ head of Ne York’s 77th D1v1—
. sion e

'~Major James Holt alde to
. Pershmg '

NARRATOR~ It is’early vemng,
September 15 1918 ‘We are near
Reims (reemz) France Major
,Whlttlesey has ca]led hlS 77th In-

: ’WHITTLESEY Men, T congratu-
“late you! General Pershmg con-
- gratulates you! And the ‘French
: commander congratulatés you!
- RODGER: ¥or what? Lying for
daysin those ‘stinking trenichés?
] WILL 'Shh' We 'Te lucky to be

gun nests everywhere They’ ve
._held tha 1 ground for along time.

‘Front, men.’ We ve put some

good cracks in that long line of

trenches. And who knows?
Maybe we won’t have to spend _
Christmas in France, after all.

: NARRATOR The men cheer.

RODGER: We’ll be home for,
Christmas, all right. First class in
a-nice-wood box.

LARAMIE: That attitude wﬂl get
you killed, for sure.

RODGER: What do you know
old man? :
WILL: Laramie’s already sur
vived one war—the Spamsh-
American in 1898

RODGER: You call that Cuban "

holiday awar? It was a worthless
war—just like this one.

WILL: What’s wrong with you"
Do you want to see France fall?
RODGER: The French can take
care of themselves

WILL: Before we arrived, the
Germans were about to capture
Paris, the French capital.
RODGER: England Would have
saved them.

LARAMIE: They’re in trouble
too——-on 1and and sea.

. away.

Tough talk keeps him gomg

NARRATOR: That same day, in’

. SUSAN: I just want a letter—one

" ways been able to take care of

WILL You should‘ Atleastl, 198
civilians lost their lives! And 128 .
of them weére -Americans!

NARRATOR: Rodger walks

WILL: What’s with him?
LARAMIE: He’s scared. Re-
member hlS brother CLiff? Well
ever smce Chff I&ft this umt
Rodger s been scared strff

ACT 'I'WO

New York City, at’ Rodger and
Susan Winston’s apartment..
Susan paces nervously. Bobby,
nine months old, pldys with
blocks on hv_mg room rug.
Rodger’s mother, Mrs. Winston,
watches Susan.

MRS. WINSTON: Calm down.

letter saying he’s safe! Don't you
worry about Cliff, too?
MRS. WINSTON: CIliff has al-

himself.,

SUSAN: And Rodger can’t? Is -

Bah*m —fewsubs
marines!

WILL: Those German subs have

put England on ice. They’ve
sunk passenger ships.
_RODGER: Yeah, I remember
how they sank the Lusitania.

~ already lost their lives.

that it?
MRS. WINSTON: ClLiffs been"
more like a father to Rodger ever
since Mr. Winston passed away.
SUSAN: This is so wasteful!
Thousands of Americans have -




National Archives

Kalser has t6 be stopped We
-~ can’t sit by and watch Germany
. gobble up country after country.
~Someone has to make the world

safe for democracy.

SUSAN: I am so tired of hearing
thdat worn-out phrase. I wish

- President Wilson hadn’t said it!

~ACT 'THREE

NARRATOR: It is evening, Sep-
tember 20, 1918, in the Argonne
Forest. It is very quiet. For pro-
tection, the men dig trenches.
RODGER: These trenches will
make great graves.

LARAMIE: Stop running your
mouth and dig deeper

FAR LEFT: U.S. soldier says good-

bye to his family in 1917. He is

headed to the battlefront in France
(left). BELOW LEFT: Tired soldier,
rifle ready and gas mask in.pouch,

sits outside bunker. Bashed hel-
mets (below) were collected and
recycled by French.

11 his'patriotic talk. “Sb’r’n’el

times you have to flght for_

peace,” he told me!:
LAR Mi[E Don’t. talk, just dig!

‘Nobody ever fought a war with

their mouth. And keep your
voice down.

NARRATOR: A of

volley.

machine-gun._bullets.. whlzzes,.

MRS. WINSTON: Susan, you're

being selfish. Youmust be brave.

NARRATOR: Susan picks up

- “ Bobby and begins to weep.

SUSAN: I'm sorry. I just keep

thinking. What if Bobby has to
grow up without a father?

RODGER: I shared my last
trench with Cliff and a hungry
family of rats.

WILL: Rodger, we know you
miss CIiff, but...

RODGER: Miss him? He's the
one who got me into this mess

pastthem. Will and Laramie grab
their guns. Rodger freezes.

LARAMIE: Get your gun.
RODGER: We can’t hold. off all |

this gunfire! Our men are drop- .

ping like flies! Oh God, listen to
(Continued on page 28)

FEBRUARY 22,@' 7




THE E
LOST BATTAL!ON
-(Continued from page 7)
the wounded men scream!
LARAMIE Don’t listen! Shoot!
NARRATOR A young soldler
next to Rodger is hit.= ¥
SOLDIER. Aaaagh’ =
- RODGER: Oh, no...cant...cant
we help thls man? .~

SOLDIER: Mo, where are you,

Mom? Please help me....

_ NARRATOR The solcher dies.-
- WILL: Rodger Rodger.
NARRATOR-

"Mother:"A 600 nn}e hn'e'o‘f ﬁght-
ing men. Flghtmg all. the way
glish Channel.<The' ‘Germans'in
their long hne of trenches, and
the French and Enghsh and
i Amenca_ns in ours. Only a thin
- . strip, ofland to separate us. They
' call it No Man’s Land But this

.great Western Front isn’tso nmet

Laramle crawls ‘

from the Swiss border to the En--

- be soon. In all the excitement,

T've lost track of Rodger. We're in
different divisions now. But I
know we’ll find each other
again—maybe in the Argonne
Forest. This has been the experi-
ence of a lifetime, fighting
alongside British and French
soldiers. Soon, the world really

" will be safe for democracy...”

SUSAN: Mrs. Winston, what is it?
Why have you stopped?
MRS. WINSTON: I'm...I'm wor-
ried that Rodger won't be able to
make it... without CIiff.

anymore...not since we -ar-
rived.” i :
SUSAN: It all sounds so...s0
frlghtemng : :
MRS. WINSTON “We ve got the
S “on the run. Get out
your map .and check where
_ Sedan is becau that’s where I’ll

”)Q‘ Qﬁhn!gcht‘ QFAR(\H

ACT FIVE
NARRATOR: September 20, at
General Pershing’s headquar-
ters. Major Holt rushes in with a
message.

PERSHING: What is it, Major?
HOLT: A message, sir, by carrier

pigeon. It's from Major Whittle-

sey’s battalion—the oné in th
Argonne woods. _ g
PERSHING: Do they need help
HOLT: They are completely sur
rounded, sir. It looks very ba
They started out with 700 men.
and are now down to 250. -
PERSHING: Send a unit to back_
them up immediately! K

ACT SIX
NARRATOR: The nextdayin the -
Argonne Forest. Hundreds he" :
dead, or wounded. : »
LARAMIE: Rodger, you’ ”better,_ .
fix that arm of yours. That's a ...

nasty looking wound. .
RODGER: But there are no more
bandages. '
LARAMIE: Take a bandage from'
that man over there. L
RODGER: But he’s...I saw ms‘;',
eyes move a minute ago. S
LARAMIE: You’re still ahve.' I




‘He’ll soon be dead.
NARRATOR: Rodger crawls
over, takes off bandage. The
other man groans, opens his
eyes, looks at Rodger, then dies.
RODGER: I can’t take it. I can’t
stand any more of this.
LARAMIE: You heard Whittle-

.

GASWARFARE took thousands of
lives during World War 1. So did
machine-gun fire, which kept men
onboth sides hvmg in trenches
(below) At war’s end, Germans
sent young. teenagers to the front.
At right; one. who never got home.

sey’s orders. We haveto hold this
position at all costs.

RODGER: Even if we all die?
LARAMIE: Even then.

WILL: Stop firing! There’s a

a sitting duck! That’s not ClLff!

. NARRATOR: Laramie leaps up,
pushes Rodger down. Machine-

gun fire cuts Laramie down.

WILL: Rodger, that was just a
captured soldier the Germans
sent over. See, he’s telling us we
gotta surrender. He doesn’t even

look like Cliff! Your craziness
killed Laramie!
WHITTLESEY: Hey, Germans!

“We do not surrender!

NARRATOR: The German at-

tack grows still stronger. Out of -

700 men, only 200 remdin. Ger-
man soldiers c‘}_a.a’rg‘e with flame
throwers. Rodger joins the fight

~ with determination.

ACT SEVEN v
NARRATOR: The next. day.
Cliff's troops make their way
through the Argonne Forest in

Yank—one of our men—running
towards us..

RODGER: It looks like Cliff!
JARRATOR: Rodger stands up
wing, shouting. The running
“$dnk drops into a trench.
WILL: Getdown, Rodger! You're

CLIFF: My brother could be out
here somewhere... .

TED: Ijust hope he doesn’t get us’
mixed up with the Germans.

NARRATOR: Suddenly, there is
an order to fire. By mistake, Cliff
and the other men . thmk

search_of Whittlesey’s-unit—-— -——tacked-forall-those days:

N

¥

Whittlesey’s battalion is a group

of German soldiers.

WILL: Aaaaagh! -

RODGER: Will... Will...

WILL: Don’t worry about
me...You've got to get home to

that little boy of yours. :

NARRATOR: A determined Rod— .

ger opens fire, Unknowmg, he :
barely misses hitting ClLiff, Chff’s
unit retreats; never knowmg they
had found the lost battalion.

. ACT EIGHT
NARRATOR A few days later.
Ma_}or Holt talks to General
Pershing.

PERSHING: Thank God those
men were finally rescued. How
194 Yanks held off all those
Germans I'll never know.

HOLT: Their bravery is not to be
believed, sir. Surrounded and at-

PERSHING: Mistakenly at-
tacked by other Yanks.

HOLT: Each one of those men is
a hero, sir. Each one has ac-
complished something brave
and 1mportant—comp1etely on
his own.
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SIFT
NAME

Symbols - Is there
anything symbolic in this
play or do the characters
mention things that are
symbolic?

Images - What images
go through your mind as
your read the play? What
do you visualize as you
read the characters”
dialogue?

Figures of Speech -
Describe the language and
dialogue used during the
play. What specific lines do
you think represent the
message of the play?

Tone (writer or
speaker’s attitude) &
Theme (main

message) - What are
the tones and theme of the
play?
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SEL Lesson Plan Q2 Late

Grade Level: 10" Subject(s): American History, discrimination & women’s suffrage

Common Core Standards: petermine the central ideas or information of a primary or secondary source; provide an accurate
summary that makes clear the relationships among the key details and ideas.

Ohio Social Studies Content Expectations for Learning:
Describe social changes that came from the Harlem Renaissance, African-American migration, women’s suffrage and Prohibition.

SEL Strand: use social-awareness and interpersonal skills to establish and maintain positive relationships and caring communities.

SEL OOBUmﬁmjommm Addressed: Recognize that everyone has rights and responsibilities. Recognize, accept, respect and appreciate
individual differences.

Objectives

(Specify skills/information that will Students will be able to describe ways women and African Americans were discriminated against in the early
be learned.) 1900s and how those groups responded. Students will also recognize that even though people are different,
everyone has rights and responsibilities.

Materials Needed

¢ Show power point about Women’s History in the US or provide copies of power point about women’s
history and the timeline for students to follow along

e Copies of Langston’s Hugh’s poem from Harlem Renaissance and TPCASTT strategy

e Copies of Sound Track of My Life hand out

e Access to audio for song playing (not necessary, but makes lesson better)

e Access to computers for students to create play lists (not necessary, but makes lesson better)

e Link to resources for Women’s History (if more information is desired by students or educator)

e Copies of Blues and Jazz: Smith & Ellington

Procedures o Have the entry journal (bell work) on the board: Think about life 100 years ago in America. How
(Give and/or demonstrate would you have been treated as a 15 or 16 year old, male or female, with the heritage that you
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This lesson can be modified to
fit 2 class periods or one block
class, but to incorporate the
song part, students will need
additional class time.

least five sentences.

Ask if any of the students would like to share their responses. Choose three students to share
their responses and then allow 3 students to ask a question or make a comment on each of the
three shared responses.

Then, review the agenda and learning target for the day: | can describe changes that took place
in society for women and African Americans the first part of the 1900s and | understand that
even though people are different, they still have rights and responsibilities.

Review the summary of women’s history in America up to 1920 and the 19" amendment in the
power point, students may fill in the timeline as the slides are shown, or take Cornell notes, edit
the information as needed for time and learning outcomes

Do a TPCASTT analysis of Langston’s Hugh's poem from the Harlem Renaissance. The
instructor or student should read the poem aloud to the class. Then, students should think about
each answer and write it in the TPCASTT chart. Finally, with a partner students should compare
answers and modify their responses as they see necessary (Think/Pair/Share).

Next, remind students that African Americans moved from a mostly rural south to the cities in the
north during WWI to find new opportunities. Many were not only writers and poets but also
talented and popular musicians during the 1920s and Harlem Renaissance and that their music
often reflected events and issues at the time that were important to them. Lyrics to songs can
also be considered poetic.

Distribute the Soundfrack of My Life hand out and review the directions with students. Have
students fill it out individually. The hand outs can be taken home and completed for home work
also.

Place students in 2 circles. Students on the inside of the circle face out, and students on the
outside of the circle face in. Every student on the inside should be paired with a student on the
outside. If there are an odd number of students, one inside student can be attached to 2 outside
students. Have students on the inside take 60 seconds to share the “song they just like for fun”
from their hand out and explain why. Then, allow students on the outside to share for 60
seconds. After 2 minutes, tell people on the inside of the circle to move to the second person on
their right and begin the process again. Complete the moves at least three times so that students
are exposed to different genres of music at some point in the circle.

Distribute the “Blues and Jazz” hand out to students. Read the secondary source together and
pause for understanding, particularly for any vocabulary that may not be known, and to play a
selection of that artist's music if available. Have students summarize the information in each
selection and compare and contrast how Bessie Smith and Duke Ellington were alike and
different. A T chart could be used for this part of the lesson.




SEL Q2 Late M. Svigelj-Smith 3

o Then, have students complete an exit ticket: Write down how your favorite song is alike and
different from the other students’ favorite songs in the class that you spoke with in our circles.
What is the benefit of having many different types of music available for people to listen to
instead of everyone listening to just one style? How could music and poetry be an expression of
people’s feelings during the Harlem Renaissance and in our current times? Answer in 5-7
sentences. (If the Soundtrack activity is not completed, then modify the exit ticket to eliminate the
first question or to ask about how their personal music interest is similar or different from Smith
or Ellington’s, their parents’, their teachers, etc.)

Assessment

(Steps to check for student
understanding)

e Collect the timeline or notes about women'’s history to check for proper chronology and
understanding

e Collect the TPCASTT poem activity to check for understanding of the topic and poem

e Collect entry journals and exit tickets to determine if students understand the value of individual
differences and our country’s history of discrimination.

e Monitor and facilitate discussions and students as they work to determine challenges the
students may be having with SEL or social studies content

e Collect the Sound Track hand out to become familiar with student interests, lives outside of
school, and activities in order to plan future activities that will engage those learners

Citation/References

TPCASTT - College Board Literacy Strategy

Songs of my life — adapted from Making My Future Work manual, Dr. Justin Perry (2012)
American Anthem Chapter resource file, Holt, Rinehart, & Winston (2009)

Inner/Outer circle — Advisory, Linda Crawford (2008,2012)

Melissa M. Svigelj-Smith
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NAME CLASS

Complete the timeline using the power point about Women’s Rights in the USA.
July 1848 ~

1851 (Akron, Ohio)-

1855 (Missouri v. Celia) —

1862 (Oberlin College) ~

1866 —

1868 Elizabeth Cady Stanton & Susan B. Anthony -
1869 (Wyoming) -

1869 (Anthony & Stanton) —

1872 (Charlotte Ray) —

1873 (Bradwell v. lllinois) —

1873 (Comstock Law) —

1874 -

1875~

July 4, 1876 -

1878 -

1879 ~

1896 —

1910~
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1911 -
1913 -
1914 ~
1916 (Margaret Sanger} -
November 1916 (Jeannette Rankin) -
October 1917 —
1920 Amendment -

1920 Carrie Chapman Catt —
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The Soundtrack of My Life My Name

Make a soundtrack of your life. Identify songs that represent each of the following categories for your life. If necessary you can

choose up to 2 songs, but make sure you answer all 3 of the prompts for each song.

Song Title This song This song My favorite
Makes me feel reminds me of lineis __because

Represents my
personal
philosophy on life

Represents me as a
child

Represents my
future

Represents my
humbling mistakes
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Represents my
greatest successes

Represents my
beliefs/expectations
of humankind

A song | just like for
fun

Next, create an album cover for your soundtrack. Make sure you have an album title and cover the entire album with artwork,

pictures, and symbols that represent your chosen songs.



Langston Hughes

Kanaga

I, Too, Sing America
by Langston Hughes

I, too, sing America.

I am the darker brother.

They send me to eat in the kitchen
When company comes,

But I laugh,

And eat well,

And grow strong.

Tomorrow,

I'll be at the table
When company comes.
Nobody'll dare

Say to me,

"BEat in the kitchen,"
Then.

Besides,
They'll see how beautiful I am
And be ashamed—

I, too, am America.

SEL Q2 Late M. Svigelj-Smith 8

James Langston Hughes was born February 1, 1902, in Joplin, Missouri. His parents divorced when he was a small child,
and his father moved to Mexico. He was raised by his grandmother until he was thirteen, when he moved to Lincoln,
linois, to live with his mother and her husband, before the family eventually settled in Cleveland, Ohio.

He wrote novels, short stories and plays, as well as poetry, and is also known for his engagement with the world of jazz and
the influence it had on his writing, as in "Montage of a Dream Deferred.” His life and work were enormously important in

. shaping the artistic contributions of the Harlem Renaissance of the 1920s.
Photo by Consuelo See more at: http://www.poets.org/poet.php/prmPID/83#sthash.fe W 8torM.dpuf
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TP-CASTT

Poem Title:

Author:

Graphic Organizers 465
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